Abstract. Design thinking has become a new trend at schools in different countries. There are many educators who are eager to adopt Design thinking as an effective strategy for helping their students to learn through solving real-world problems. For Indonesian context, Design Thinking provides a new innovative ground of teaching English in EFL setting. Teachers engage the students in collaborative problem solving, creative challenge, and foster social -emotional balance and stability. The paper portrays how the teacher conducts learning activities in the Empathy stage of Design Thinking to build students' critical literacy from the start. The attitude domain of the appraisal theory is used to disclose the way of the teacher to guide the students to express their emotional reaction toward the story, to assess the behavior of the characters and construe the value of things in the text. The classroom discourse analysis shows that the teacher's talk by employing the attitude resources plays important role in supporting the students to develop their critical thinking capacity and build their narrative's content knowledge.The result of the study is expected to enrich the reference of appraisal discourse analysis theory and provide the example of the teaching practice for enhancing students' critical thinking capacity in Narrative learning through Design Thinking pedagogy. 
INTRODUCTION
Teacher talk plays an important role to facilitate learning and promote communicative interaction in the classroom. The classroom interaction is better to be used to develop thinking rather than just to check understanding. Through this way, teachers will use language to engage the students into learning process in seeking of knowledge as well as to develop their thinking skills. The teaching of thinking skills is important to prepare the students to be able to struggle in a very competitive world in 21 st century. Thus, it is clear that English teachers' responsibility nowadays is not only teaching the students about the language but also how to learn through language. It is as proposed by Halliday's (1993) that children "learn language, learn through language and learn about language." Teachers, then, have to set out a sequence of learning experience to support the students in developing new understanding and thinking skills.
Teaching critical thinking skills has been a growing trend in language education in Indonesia for over 10 years since its importance to develop a much more critical and independent community has been widely recognized (Emilia, 2010) . It is also clearly stated at the 2013 Indonesia Curriculum that the process of learning should be critical to develop students' potentiality to be able to think reflectively for the social problem solving in society and to develop a better democratic society life (Government Rule No. 22/2016) . Therefore, it is urgently needed that the process of teaching should embed the critical thinker components into learning. The central component of critical thinking is the reason assessment component. The critical thinker must be able to assess reasons and their ability to warrant belief, claims and actions properly. Besides, a critical thinker must have welldeveloped attitudes, dispositions, habits of mind, and traits of characters based on the reasons conception of critical thinking (Siegel, 1988: 39-410) .
A Design-Thinking considered as an appropriate approach to embed the components of critical thinking into teaching through the design thinking stage of learning. Design Thinking is considered as the most effective strategy for helping the students to learn through technology, encourage and value critical reflection, identify and find solutions through independent and interdependent participatory (Wells, 2013) . The design thinking process will engage students to construct new ideas, and use feedback to improve the ideas. It focuses on understanding a problem and finding a solution using empathy, define, ideate, prototype, and test. These five steps are the methodology that can be applied to the course and become drivers of integrating technology rich learning experiences into any subjects, including English (Brown, 2008) .
This model of teaching is useful not only to help students to construct understanding but also to engage them in higher order thinking process. It is corresponding to the demand of the 2013 Indonesian Curriculum of the need to teach critical thinking skills. It is stated that the students are expected to have the thinking skills and should be: a. creative b. productive, critical, independent, collaborative and communicative (Government Rule No.22/2016 ).
The study is interested in looking at how a teacher conduct the process of learning at the stage of empathy in Design Thinking to develop students' critical thinking as well as the knowledge of the topic. This study will highlight the ways in which students participated in the classroom design activities by adopting the discourse of design in varied ways guided by the teacher. Students are engaged to explore all aspects of problems through multiple sources and iterations in a collaborative task and learn from different voices in collaborative efforts.
Narrative text is chosen in this study as suggested by Christie and Derewianka (2008: 31) that Narrative is a very privileged text in English to give the children opportunity to articulate values, attitude and belief and it exposes the students continuously at home at and school. Teacher and students can explore a Narrative text that is challenging and stimulating. It is a rich source to facilitate critical thinking and communicative skill. The students can express their feelings and thought on the characters and content of the story.
In the process of Narrative learning, the classroom interaction between the teacher and students is analyzed based on the interpersonal dimension of speaking through Appraisal system of Attitude. Appraisal is an interpersonal system at the level of discourse semantics to articulate interpersonal meaning with two other systems, negotiation and involvement in the realization of tenor relations (Martin and White, 2005:34) . It has to do with evaluating things, people's character and their feelings, making judgment, making comments and reactions (Martin and Rose, 2008:31) .
Appraisal system of attitude dimension will be used to see how the teacher is able to use the linguistics tools of attitude dimension to help the students to construe their critical thinking capacity in learning Narrative text and how the students are able to employ appraisal resources to help them to achieve the purpose of learning.
The discussions above about the teacher's talk to guide the students to understand the content or the topic of the text and to help the students to express their critical thinking capacity by giving response to evaluate the text, in EFL/ESL context are remained few discovered. This research therefore hopes to fill this gap. Then, the fundamental questions that are arisen are:
1. How the teacher's talk in teaching Narrative in the Design Thinking stage of Empathy can enhance students' critical thinking skills? 2. How do students come to be able to reflect their critical thinking in Narrative learning in the perspective of appraisal system?
The objectives of the study are to:
1. analyze the attitudinal resources used by the teacher to disclose the way the teacher's talk enhance students' critical thinking skills in teaching Narrative in the Design Thinking stage of Empathy. 2. Analyze the attitudinal resources used by the students to discover the way they reflect their critical thinking in Narrative learning in the Design Thinking stage of Empathy.
The results of the study are expected to provide an illustration of the practice of the Design Thinking methodology to help students enhance their language competences and critical thinking capacity. Moreover, the use of engagement of appraisal system to analyze the multilingual classroom interaction can enrich the literature of discourse analysis. This paper will discuss about the appraisal analysis on how teacher's talk can lead the students to enhance their critical thinking skills in Narrative learning in Design Thinking methodology and the appraisal analysis on how students come to be able to construe their critical thinking in classroom interaction through a process of Narrative learning in Design Thinking. It is therefore important to look at the critical thinking theories, the characteristics of a Narrative genre, Design Thinking methodology and Appraisal framework.
Critical Thinking
Critical thinking is the general term given to a wide range of cognitive skills and intellectual dispositions needed to effectively identify, analyze and evaluate arguments and truth claims; to discover and overcome personal prejudices and biases; to formulate and present convincing reason in support of conclusions; and to make reasonable, intelligent decisions about what to believe and what to do (Bassham, et al., 2005:1) .Theorized in this framework, it is said that thinking is the extraordinary process we use to solve problems, make intelligent decisions, achieve the goals that give our lives purpose, and connect us to the people in our world (Chaffee, 2000: 5) . There are four dimensions of critical thinking skills according to Mueller (2009: Chaffee (2000: 69) argues that the best way to expand one's thinking and compensate for the bias that we all have is to discuss our experiences with other people. This is the way in which thinking develops by being open to the viewpoints of others and being willing to listen and to exchange ideas with them. From this point of view, it can be argued that becoming critical thinkers should primarily be interested in arguments and whether they succeed in providing us with good reasons for acting or believing (Bowell and Kemp, 2005: 2) . The critical thinker must have a good understanding or the ability for assessing or providing reasons (Siegel, 1988:34) .
In sum, Critical thinking requires self-knowledge, concentration, mental discipline, respect for others, awareness of fallacious reasoning, sensitivity to language, and, above all, a willingness to look carefully at arguments and to base evaluations on standards and criteria (Bassham, et al., 2005: 426) .
Thus, teachers should teach their students to formulate opinions and draw their own conclusions, being wide open to other viewpoints and opinions, and then see the connections between the ideas. In this sense of thinking, in classroom interaction, the teachers are not only need to stimulate the students to express their opinions but also to motivate them to think about their ideas and the arguments that are proposed by others.
Teachers' role in integrating critical thinking into teaching is very important to accomplish an engaging classroom that will help students to improve their critical thinking skills so they will be succeed in their class, school and in life. Therefore, teachers have to masterfully apply a range of strategies to make the students can enjoy English language learning and give the students opportunities to develop their critical thinking skills.
Teachers' talk strategies can be used to lead the students to get more involved in the learning and allow them to express their own thinking. As stated by Hammond (2001:12-13 ) that through talk, information and ideas can be shared, points of view explored, and explanations presented. In the process, the ways of thinking and understanding maybe constructed. In other words, it can be said that teacher talk in the process of learning provides learners with an interactive discourse that leads to negotiate meaning.
Relating that issue, Gibbons (1991) states that in talk where much learning occurs, the children are learn by talking, then teachers must create classroom situations where the children have opportunities to be confronted by viewpoint of others and allow them to discuss possible solution to a problem with their peers. In order to resolve disagreement, the children should be encouraged not only to justify their own position, but listen to and either accommodate or refute their opponent's. It can be concluded that, teachers take a role as the facilitator of learning to make sure that the classroom interaction is going well and all of the students are interactively engaged in searching of knowledge and expressing thinking. As Gibbons further (1991:29) says that the teacher will take responsibility for holding the discussion and controlling the turn taking to allow the learners to have the same opportunity to challenge and clarify thinking.
Regarding the role of talk in learning, Gibbons (2002:14) argues that it is to construct the resources for thinking. The learners are stimulated to think aloud. They are allowed to explore and clarify concepts or to try out a line of thought, through questioning, hypothesizing, making logical deductions and responding to other's ideas. But at the same time, classroom tasks must also provide the conditions that will foster second language development.
By this way, the students will gain a lot in learning. They are not only study about the linguistics aspects of a language but also develop their critical thinking skill and learn useful knowledge in a meaningful way
Critical Thinking in Narrative Teaching
This study is interested in looking at how a teacher encourage students to elaborate their voices and other viewpoints in first stage of Design thinking, empathy. It is to develop students' collaborative skills as well as the knowledge of the topic and how the students develop their critical thinking ability to have a point of view about the topic in a text. In the Empathy stage, students develop the empathy, understandings, experiences, insights and observations on the topic and the genre that they will use to build their design project.In this stage, teacher and students can explore a Narrative text to develop a deep and emotional understanding of their motivation, needs and problems.
Through reading a narrative text, they will learn how to solve problems and the way to improve the aspects of lives as well as to gain an emphatic understanding of different personal characteristics. Feez & Joyce (1998:31) stated that in reading Narrative, the readers usually want to work out the writer's point of view and decide whether they agree with it or not. They also have the power to judge the characters whether they are good or not, interesting or boring, cool or uncool, complex or simple. Gibbons (1991:70) has similar statement, it is proposed that reading is the process of getting meaning from print. It is not passive, receptive activity, but requires the reader to be active and thinking. A competent reader reconstructs a writer's message. It is an interactive process between the reader and the text. To get the meaning from the text, readers bring their own background knowledge of the field and their understanding of the language system itself.
Therefore, the teacher, according to Christie (2005:99) should guide the children by teacher talk for dealing with written language. The teacher prepares the children for a reading the story by displaying the book revealing of its pictures. Guided talk can direct children initially to think about meanings in the story. Teachers' questions will guide comprehension and lead to later closer examination of the language patterns used. Children are asked to help identify the actual words in the text required to answer the questions.
Moreover, Christie and Derewianka (2008: 61) stated that learning to narrate about experience in talk prepares young children for narrating about experience in writing. The students are constantly exposed to the stories and they are asked to write as part of studying English and to express their attitude, values and belief. Then to add, Droga and Humphrey (2003: 64) stated that in Narrative learning, students are guided to use particular types of vocabulary to express feelings to build empathy and suspense in stories, making moral judgments of people's behavior, and assessing the quality of objects
In teaching Narrative text, teachers should familiar with the characteristics of the text to understand how to construct sentences and paragraphs to achieve the effects needed to interest the readers. The aim is to be able to help the students to comprehend the text effectively both in form and in content and to respond correctly to the students' writing and speech. The narrative unique features and conventions are as follows.
The purpose of Narrative is to entertain and instruct through dealing with unusual and unexpected development of events (Droga & Humphrey, 2003:149) . The schematic structure of Narrative begins with the orientation, then, the complication that is followed by an Evaluation, and is ended with a resolution and the last coda as being an optional stage for commentary (Droga & Humphrey, 2003; Knapp & Watkins, 2005; Christie, 2005; Christie & Derewianka, 2008) .
The linguistic features of Narrative according to Droga and Humphrey (2003: As discussed above, Narrative text is beneficial for sharing experiences, explaining values and deciding solutions of problems. The characteristics of narrative text are appropriate with Design Thinking. It is a methodology for solving problems that focuses on asking questions and listening with empathy to the needs of individuals and groups. Next, discussion will be on how narrative text and Design thinking can contribute to enhance students' critical thinking capacity.
Design thinking methodology
Design thinking has gained its popularity and become a buzzword at schools. At its best, design thinking incorporates effective teaching techniques such as self-directed inquiry and collaborative problem solving, and which are embedded with social-emotional learning curricula that emphasize interpersonal skills such as collaboration and empathy. The end result of a design-thinking project is a tangible product that is designed by the students.
Regarding the issue mentioned above, Koh, et all. (2015:6) state that design thinking highlights the normative and ethical aspects of knowledge creation and innovation that are particularly relevant to the sphere of education. In the twenty-first century, design thinking contributes to the educational task of preparing the young to meet the complex global challenges. Brown (2008) explains that design thinking is seen as a "powerful, effective, and broadly accessible" approach to impact innovation that can be integrated in business, education and other fields.
In educational contexts, design thinking skills can be learned through pedagogical approaches that involve problem-based learning, project-based learning and inquiry based learning in classroom activities. In English language learning, Design thinking is found to be effective to enhance language skills. Chahal (2013) in his research finds that Design Thinking is a great tool for teaching 21 st century skills in teaching writing through webbased instruction. It is successful to strengthen students' processing sills in the observation, analysis and critical thinking. Leverenz (2014) mentions that designing innovative solutioncanhelpclosethegapbetweenwritinginsideandoutsideofschoolandprepare studentstoparticipate inafutureofwriting. Fredrickson (2017) argues that building an ESL program through design thinking is beneficial for student-centered program and suits the needs of diverse learners who lack of the language skills needed to access the curriculum. Kern (2000:116-117) points out that the concept of design in reading is as a process by which a reader organizes/ designs the world. He explains further that in terms of design model, reading is a dynamic rhetorical process of generating meanings from text that draws on all of one's semiotic resources. A reader encounters a result of a particular act of design in every text. It encodes particular reader-writer relationships, and a particular framing of a real or imagined world. Readers try to understand this kind of relationship and its world by bringing their available design to the task of comprehending a text. Related to writing as design, Kern (2000:171) argues that writing involves the use of available design. It needs internalized residual voices and language forms, the knowledge of rhetorical and stylistic devices, genres, formatting conventions, etc. as resources in a dialogic negotiation between internal and external representation of meanings. Writing involves design process to generate new ideas, to experiment with reconfigurations of language and to create fictional words. Design also involves the processes of planning, drafting, revising, and editing.
Design thinking teaching Cycle
In reading and writing of Design-Thinking model, students use reading and writing skills to solve a challenging question or problem. This process encourages the development of systems thinking, as well as the development of literacy. The following is a model drawn upon Stanford University Institute of Design's Design Thinking by Ponet (2013) in KNILT (The Knowledge Network of Innovations in Learning and Teaching).
Students begin this process by empathizing, or forming a deep understanding of the topic, through reading and analyzing various texts, in order to build up research, inspiration, or understanding of a topic or genre. Students may empathize many times throughout a cycle.
Then, students define the means and purpose of their communication, in order to prepare to brainstorm what needs to be collected, analyzed, and evaluated in order to begin writing or creating. Next, students pass through a series of prototypes, or drafts of their writing. They test to revise, edit, and refine their writing through various forms of teacher, peer, and self-evaluation. Finally, students apply their learning to solve the inquiry and reflect on their success in solving the inquiry.
Design thinking can be applied to any curriculum or subject. The following stage of design thinking for teaching literacy is adapted from Grodner (2013) which is almost the same with the previous stages.
Empathy
Prepare for and participate effectively in a range of conversations and collaborations with diverse partners, building on others' ideas and expressing their own clearly and persuasively.
Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the text. Reading skills are practiced during the Empathize stage.
Brainstorm
Students may practice speaking skills through collaboration, where students may do best to interact with others as they tease out their ideas.
Define
Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. The Define stage helps students to figure out how to make their communications appropriate for their task, purpose, and audience.
Prototype
Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach. In the Prototype stage, students develop and refine their writing through drafting.
Test
Demonstrate command of the conventions of Standard English grammar and usage when writing or speaking.
Demonstrate command of the conventions of Standard English capitalization, punctuation, and spelling when writing. Students can practice editing skills when they Test and revise their prototypes based on feedback.
Apply and Reflect
Present information, findings, and supporting evidence such that listeners can follow the line of reasoning and the organization, development, and style are appropriate to task, purpose, and audience. Make strategic use of digital media and visual displays of data to express information and enhance understanding of presentations. Adapt speech to a variety of contexts and communicative tasks, demonstrating command of formal English when indicated or appropriate.
The aim of the study is to analyze how a teacher by encourage students to elaborate their voices and other viewpoints in first stage of Design thinking, empathy. It is to develop students' collaborative skills as well as the knowledge of the topic and how the students develop their critical thinking ability to have a point of view about the topic in a text. In the Empathy stage, students develop the empathy, understandings, experiences, insights and observations on the topic and the genre that they will use to build the rest of the design project. The classroom interaction in the Empathy stage of Design thinking process between the teacher and students is analyzed based on the interpersonal dimension of speaking through Appraisal system of Engagement. It is used to see how the teacher is able to use the linguistics tools of attitude to help the students to construe their ideas and how the students are able to attitudinal resources to help them to strengthen their arguments by using the sources as well as to analyze others' opinions.
Appraisal system of Attitude
As has been discussed above, the study focuses on how students develop their language skills and how they come to be able to construe their critical thinking in learning Narrative text through a process of scaffolding. It is therefore important to discuss about the analysis tool to uncover what's really going on in the learning process. Appraisal system will be used to analyze the classroom interaction of attitude. The system is appropriate for this study because appraisal is concerned with evaluation -the kinds of attitudes that are negotiated in a text, the strength of the feelings involved and the ways in which values are sourced and readers aligned" (Martin and Rose: 2007) .
Attitude domain of appraisal is concerned with our feelings, including emotional reactions, judgments of behavior and evaluation of things (Martin and White,2005:35) . The system of attitude that can be seen below in Error! Reference source not found. 1 comprises three major sub-systems: polarity of the attitude (positive or negative), attitude type (affect, judgement or appreciation), and the realization of the attitude (inscribed or invoked).
Figure 1
Appraisal system of attitude (Martin & Rose:2007) Attitude has a positive and negative dimension that corresponds to positive and negative evaluations of text and processes as the good and bad parameter (Christie and Martin:1997) . For example 'He is happy', the adjective "happy" conveys a positive value. In contrast, in the clause "he is sad", the adjective "sad" carries a negative value.
There are three types of attitude: the first is affect as a resource for construing our feelings of happiness, inclination, security, and satisfaction. These feelings can be a surge of emotion (e.g. he laughs) or a continuous mental state (e.g. he is happy) Martin and White (2005: 45-52 ). The following example shows how the reaction is construed: I love reading the book because I like the suspense and mysterious story of the monarchy life.
Judgment is defined as an attitude resource for construing opinions and feelings about people and their behavior, norms about how people should and should not behave and can be further divided into two broad categories: social-esteem, and social sanction. Then, it is divided into five sub-types: judgment of esteem includes normality (i.e. how normal someone is), capacity (i.e. how capable someone is), and tenacity (i.e. how dependable someone is). Judgment of sanction concerns veracity (i.e. how credible someone is) and propriety (i.e. how moral someone is) (Martin and White, 2005:52-56) . The following example illustrates the judgment: The evil witch is so immoral because she kills and tortures the innocent people for fun.
The third type of Attitude is appreciation for construing our evaluation of things (Martin and White, 2005: 56) . The norms about how products, performances, and naturally occurring phenomena are valued. It is divided into three types: reaction, composition, and valuation. Reaction has to do with the degree to which the product, performance or natural phenomena in question captures our attention (reaction: impact) and the emotional impact it has on us (reaction: quality). Composition has to do with the perception of proportionality (composition: balance) and detail (composition: complexity) in a product, performance or natural phenomena. Valuation has to do with the assessment of the social 
METHOD
This study was conducted at a government school located in West Java Province. The school was chosen because it is a potential source of rich data because of the fact that the school is a government institution with a good reputation to provide a context that is relevant to the study. It involved 30 ninth graders students and a teacher that had been teaching for 10 years. She was familiar with the SFL genre-based pedagogy. Since, only one class and one teacher with limited time of observation, the finding of the study therefore cannot be generalized due to the small sample of the study.
This study is qualitative and descriptive approach in nature. Qualitative approach was used to disclose attitudes resources that realized in classroom interaction talk. It is descriptive in the sense that this study is intended to describe the realization of interpersonal meaning in the talk based on Appraisal system as suggested by Martin & White (2005) . The unit of analysis is Appraisal device which focused on the realization of interpersonal meanings through words or phrases to express attitudes in the talk.
The data were collected through observations and recording of lesson carried out in the classroom. The teaching of three hours' lesson (3x40 minutes) in two meetings was observed and recorded. The recorded teacher talk and students' talk were transcribed according to the actual sequence of the teacher-students' interaction in the class. The interpersonal meaning constructed in the talk during the Narrative learning in the stage of Emphaty was analyzed based on the attitudinal resources (Affect, Judgement and Appreciation).
The procedure for analyzing attitude in the talk refers to system of analyzing attitude which is proposed by Martin & White (2005:71-72) . The steps are: identifying attitudinal categories (affect, judgement and appreciation), classifying each of the category in separate table, summarizing the attitudinal choice and interpreting it.
RESULTS AND DISCUSSION
The classroom talk was broken up into clauses to find out the source of attitude and what is being appraised (Martin & White, 2005:71) . Then they were analyzed to know what kind of attitude that is realized in the talk as well as the category of positive and negative attitude. The result based on the appraiser in the talk will be discussed follow.
Attitude in Teacher talk

Figure 2
The chart above illustrates the frequency of affect 27 %, judgement 29.42 %, and appreciation 43.79 %. The finding shows that the teacher mostly uses the attitude system of appreciation in her talk. It explicates that the teacher often uses the sub appreciation as her tool in scaffolding to give her appreciation to students' answer. Most of the positive reaction is used to respond students' correct answers and the reaction is usually followed by positive feedback to motivate the students to speak up more. The following excerpt is presented how the teacher uses the positive rea answer: In this excerpt (23.a) the appreciation is realized through Adjective 'good'. The sentence implies that the teacher responds to a student correctly answer. It is used to confirm correctness by expressing that the teacher likes the answer.
On the other hand, the teacher uses the negative reaction to evaluate the character of the story based on what the students think of the character. The excerpt below shows that a student evaluates a character in local language and the teacher helps the student indi by confirming the answer in English. The total of Attitude Resources on teacher talk
The chart above illustrates the frequency of affect 27 %, judgement 29.42 %, and .79 %. The finding shows that the teacher mostly uses the attitude system of appreciation in her talk. It explicates that the teacher often uses the sub as her tool in scaffolding to give her appreciation to students' answer. Most of the positive reaction is used to respond students' correct answers and the reaction is usually followed by positive feedback to motivate the students to speak up more. The following excerpt is presented how the teacher uses the positive reaction for appre In this excerpt (23.a) the appreciation is realized through Adjective 'good'. The sentence implies that the teacher responds to a student correctly answer. It is used to confirm correctness by expressing that the teacher likes the answer.
her hand, the teacher uses the negative reaction to evaluate the character of the story based on what the students think of the character. The excerpt below shows that a student evaluates a character in local language and the teacher helps the student indi by confirming the answer in English. The chart above illustrates the frequency of affect 27 %, judgement 29.42 %, and .79 %. The finding shows that the teacher mostly uses the attitude system of appreciation in her talk. It explicates that the teacher often uses the sub-system of as her tool in scaffolding to give her appreciation to students' answer. Most of the positive reaction is used to respond students' correct answers and the reaction is usually followed by positive feedback to motivate the students to speak up more. The following ction for appreciating students'
By doing this, the teacher demonstrates and models a task as well as to provide relevant support to the students to make them to be able to handle a particular task by themselves (Gibbons, 2009: 32) . The teacher also shows her good capacity in giving meaningful feedback for the students by praising their effort in solving the tasks. As stated by Mueller (2009:54-55 ) that practicing should be accompanied by meaningful feedback in order to be successful. However, the feedback should be targeted to the tasks rather than the person. The praise that are associated with the task can enhance students' desire for harder problem. On the other hand, the praise that is targeted to the characteristics will demotivate other students who are less.
Another negative category of appreciation that is found in teacher talk is Valuation. It is to give an evaluation whether the story is worth or not. The aim to give a model to the students on how to assess the quality of a story. The excerpt below will show how it is realized: The second attitude system that is realized by the teacher in her talk is affect. Affect is expressed to describe negative or positive feelings towards the characters or the plots of the story. As Droga & Humphrey (2003:65) stated that identifying the feelings of the characters is very important for involving readers and listeners in stories such as narratives and literary recounts. Affect allows readers and listeners to empathies with characters so that they care what happens to them as they go through extraordinary events. Let's see the excerpts below. In this case, the teacher tries to develop students' point of view and make them think of good reasons for that point of view. Affect is used as a source to develop independent thought. It is as argued by (Leicester &Taylor, 2010:20-21 ) that a critical thinker involves reflecting on our own beliefs and viewpoints, giving reason for the point of view and develop empathy).
The teacher also develops the question model of inquiry to make the students to become curious about the world by posing meaningful questions about the content. However, in this excerpt, the teacher does not assign the students to develop questions from their own reading after she is modelling her own curiosities, as suggested by Barrel (2008:107) in Pressien (2008) .
The last evaluative category that is used by the teacher is Judgement. The Expressions of Judgement are used to assess (positively or negatively) what people do, say or belief according to the value of particular institutions (Droga& Humphrey, 2003:68) . Below is the excerpt that shows the realization of Judgement in the talk: It can be seen from the excerpt that the source of judgments is useful for the teacher to guide the students to judge a value and support it with a reason. At the same time, the teacher gives other students the opportunity to recognize good or poor evidence or reason that is expressed. It is to think whether the reason that is given by their friend is strong or weak. Leicester &Taylor (2010:37) argue that in developing critical thinking it is important for the students to construct valid arguments and criticize flawed ones.
The teacher also uses Judgment to teach good behavior to students on how they should behave to other students or other people. The critical thinkers should learn all the time about values, strength of character and moral conduct through interactions and experiences with peers. They learn about keeping promises, lies and deception, and right and wrong behaviors. Caring behavior include helping friends and being compassionate. Bad behavior includes bullying, telling malicious lies and being unkind to others (Leicester &Taylor, 2010:95) .The excerpt below will give the illustration of the discussion aforementioned. We have to kind and humble to other people.
Ingat itu ya …please remember
In accordance with the discussion above, Mueller (2009:99-101) argues that it takes considerable time and effort to acquire such complex interpersonal skills. Teachers have to build it through: instruction and modelling, practice, feedback and reflection. Developing collaborative skills is to expressly describe and display them to the students. Then, give the students multiple opportunities in different context to apply the skills. After that, constructive feedback given by the teacher and peers is needed to track their progress. Finally, reflection is conducted to examine students' strengths and weaknesses to make them to be able to identify a goal to improve a particular skill.
Attitudinal Resources in Students talk
Figure
Affect and appreciation are mostly expressed the by the students in constructing interpersonal meaning. They have got the same frequency 34.50%. The way Affect is realized in students talk can be seen from the excerpt below. 151a.
S1 They like together
The excerpt shows that the students use Affect to describe actions in the story. The mood of the character can give the description of a scene in the story. The description can be used by the students to develop empathy to understand others' feeling. Reichenbach (2001: provide background data that critical thinkers can use in evaluation. the students develop the critical thinking skill for interacting with others. They show their competent at interpersonal skills that is the abilities to take the perspective of others. The other critical thinking skills that is also shown is to make sense of the world by emerging the capacity of logic and reasoning to identify assumptions, the ability of analytical skills
34.50%
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Attitudinal Resources in Students talk
Figure 3 The Attitude Resources on Students talk
Affect and appreciation are mostly expressed the by the students in constructing interpersonal meaning. They have got the same frequency 34.50%. The way Affect is can be seen from the excerpt below. The excerpt shows that the students use Affect to describe the character, the situation or actions in the story. The mood of the character can give the description of a scene in the story. The description can be used by the students to develop empathy to understand ' feeling. Reichenbach (2001:146) stated that descriptions play an important role to provide background data that critical thinkers can use in evaluation. It also can be seen that the students develop the critical thinking skill for interacting with others. They show their l skills that is the abilities to take the perspective of others. The other critical thinking skills that is also shown is to make sense of the world by emerging the capacity of logic and reasoning to identify assumptions, the ability of analytical skills comfortable and live the character, the situation or actions in the story. The mood of the character can give the description of a scene in the story. The description can be used by the students to develop empathy to understand at descriptions play an important role to It also can be seen that the students develop the critical thinking skill for interacting with others. They show their l skills that is the abilities to take the perspective of others. The other critical thinking skills that is also shown is to make sense of the world by emerging the capacity of logic and reasoning to identify assumptions, the ability of analytical skills to identify the criteria for judging things and the last, the evaluation skills to evaluate claim and draw a conclusion (Mueller, 2009:8) .
The sub domain Appreciation is used to describe the physical features of the characters, the scene, places and things. The following excerpt will present how it is realized. 123a. S1 Hmmmmm …maybe not all….some is ugly 124a. T Most of the princess in the story are beautiful and pretty but maybe in reality not all of them are like that…..
The above excerpt shows us that the students learn how to describe a character by talking about the physical appearance of it. By interacting with the teacher and other students, the students describe the quality of the character.It is one of the stages to apply critical thinking, by asking the students to discuss, express, or explain what they have read, heard or seen. This task also requires students to use a language to communicate what they know to others.Judging the characters and judging the story are conducted by the students through the last attitudinal sub domain of Judgement. The teacher and students use the sources of Judgement to explore ethical and moral problems.
It is important for the critical thinkers to think about wrong and moral goodness, and to try to work out on how to act in the right way, or to try to solve a moral dilemma, or having a critical reflection about it (Leicester &Taylor, 2010:37) . Let's see how it works at the class discussion in the excerpt below. 
CONCLUSION
This study reveals that the resources of interpersonal language in attitude dimension of appraisal are useful to explore students' critical thinking capacity. The attitudinal resources are used to facilitate learning to help the students to gain new understanding and knowledge. It is realized through teacher talk to guide the students to understand, praise, assess, evaluate and judge a Narrative text. The talk is developed around the specific background knowledge of a Narrative text. The students are engaged in the learning to develop their thinking, sensing and feeling.
The students build up their knowledge and critical thinking capacity with the teacher's guidance. They gain their understanding on how to use the language with the help from the
